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ABSTRACT
The lack of reliable speaking learning materials has been a problem of some non-native
English speakers who are preparing for the TOEFL iBT Test (Test of English as a Foreign
Language Internet-Based Test) and who are struggling most with the speaking section of said
standardized test. Consequently, the lack of these reliable resources has been the main concern
of TOEFL iBT speaking instructors whose main goal is to help meet the needs of these
struggling students. As a result, many non-native English speakers who are preparing for the
speaking section of the TOEFL iBT Test are not able to meet their desired speaking score that
can be used either for US university admission or US state board licensure.
A Closer Look at TOEFL Speaking Assessment Test: A Guide to Teaching TOEFL iBT
Speaking is a collection of fun and engaging classroom-based TOEFL iBT speaking activities
which has the main purpose of helping those non-native English speakers succeed in the
speaking section of the TOEFL iBT Test. Also, this guide is for both novice and experienced
instructors who are looking for reliable lessons that they could use to supplement their existing
TOEFL iBT speaking textbooks and materials used in class. The speaking activities in this
project target each speaking dimension, namely, delivery, language use, and topic development,
which ETS (Educational Testing Service) TOEFL iBT speaking raters use to score the actual
speaking responses of test takers. Also, this project contains a speaking activity that focuses on
helping students overcome their computer-based speaking test anxiety. The materials in this
project were developed based on Communicative Language Teaching.
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CHAPTER I
INTRODUCTION
Statement of the Problem
Manpreet is a US immigrant from India, who is now enjoying her dream job as a physical
therapist in California (personal communication, October 19, 2018). Her life three years ago,
however, was very much different. Back then, she was working as a cashier at a convenience
store in Daly City, California, while attending my class in preparation for her TOEFL iBT Test
(Test of English as a Foreign Language internet-Based Test), a standardized test done on a
computer, “which measures all four language skills that are important for effective
communication: speaking, listening, reading, and writing, emphasizing the test taker’s ability to
use English effectively in academic settings” (Educational Testing Service, 2012).
After taking my class for three months, Manpreet took her first TOEFL iBT Test and
received her desired scores on reading, listening, and writing sections, except speaking. In order
to be a licensed physical therapist in California, she needed a score of 24 out of 30 on speaking;
unfortunately, her score was only 23. Some more weeks of studying passed, she took the test for
the second time, and she again received a score of 23. She almost gave up, until I encouraged
her to study more and take the test again; and at last, after three attempts, she achieved a score of
27, three points higher than her target score.
Poona, a graduate of pharmacy from a university in Thailand, who is also my student in
TOEFL iBT test preparation class, has a similar story. Like Manpreet who wanted to work in the
medical field in the United States, Poona needs a score of 26 on speaking in order to be a
licensed pharmacist in California. Unlike Manpreet, however, Poona, despite getting good
scores on reading, listening, and writing sections of the TOEFL iBT Test, has not yet achieved
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her desired speaking score after five attempts. Her most recent speaking score is 25, one point
away from her target score.
Manpreet and Poona’s struggle to achieve their desired speaking score is a common
difficulty of many other TOEFL iBT test takers. McNamara (2001) explained that the difficulty
might be caused by the restrictions on delivery of a speaking section in a computer-based testing
environment. This claim was supported by Clark and Stansfield (as cited in Galaczi, 2010)
whose paper mentioned that in a group of studies about the computer-based speaking tests, test
takers stated their experience of nervousness and lack of control. This was further supported by
Galaczi (2010) who stressed that computer-based tests of speaking could have negative impacts
on test takers if the format of the test limited the focus on interaction and required “an excessive
preoccupation with monologic speech,” and this claim holds true in the TOEFL iBT speaking
section of the test.
The stories of Manpreet and Poona are anecdotal evidence that suggests that among the
four sections of the TOEFL iBT Test, speaking seems to be the most challenging. Other than the
challenges of computer-based test of speaking, Jamieson & Poonpon (2013) claimed that among
the four English language skills tested in the TOEFL iBT Test, speaking needed the most
guidance. This claim could be attributed to the complexity of the speaking section, which
consists of six questions (two independent and four integrated tasks), with 15 seconds of
preparation and 45 seconds of response for tasks 1 and 2, 30 seconds of preparation and 60
seconds of response for tasks 3 and 4, and 20 seconds of preparation and 60 seconds of response
for tasks 5 and 6, as illustrated in the fourth edition of the Official Guide to the TOEFL Test
(Educational Testing Service, 2012).
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However, with test takers getting themselves familiar with the structure of the speaking
section, said complexity may not be of a major concern anymore. What makes the speaking
section seem problematic is the rubric that consists of delivery, language use, and topic
development, which the ETS (Educational Testing Service, 2012), the makers of the TOEFL iBT
Test, set for evaluating test takers’ responses.
Furthermore, to the best of my knowledge, there are no readily available learning
materials that target each speaking dimension. Hamp-Lyons (as cited in Yu, et al., 2017) stated
that in five commercially published TOEFL textbooks she had critiqued, she found that the focus
was only on two skills – strategies for taking the test and mastering discourse semantics,
structures of the language, and vocabulary.
In other words, said learning materials lack some other important components of a guide
book that test takers of the TOEFL iBT Test, especially the ones who struggle with the speaking
section, need to master. As a result, many of those who take the TOEFL iBT Test experience
difficulties in achieving a high score on speaking, and in the case of those who are in the medical
field, a score of 24 or 26.
Additionally, TOEFL iBT test speaking instructors do not have reliable textbooks that
they could use to effectively and efficiently help their struggling students. Hamp-Lyons (as cited
in Yu, et al, 2017, p. 6) argued that there would be positive washback if the test preparation
materials’ design and content could support teachers to help their students improve their
language skills and, also, the teachers see their main task as helping their students increase their
language skills and decide on appropriate methods and content.
Therefore, it is very important for both students and teachers to have TOEFL speaking
learning and teaching materials that will not focus only on familiarizing them with the structure
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of the speaking section of the TOEFL iBT Test, but also on teaching students how to develop
and enhance each speaking dimension - delivery, language use, and topic development.
Additionally, TOEFL iBT speaking learning and teaching materials should contain various
activities that focus on strategies for overcoming anxiety on computer-based speaking test.
This project was created to address the issue of unreliable TOEFL iBT test preparation
speaking materials by developing a series of lessons that specifically target each speaking
dimension – delivery, language use, topic development. Moreover, this project addressed the
issue of the lack of teaching manuals that contain helpful tips for students to combat anxiety on
computer-based speaking test by providing students with effective techniques for developing
much needed confidence necessary to succeed in the TOEFL iBT speaking section of the test.
Purpose of the Project
This project was created to help alleviate the problems of the TOEFL iBT test takers
whose main difficulty is on the speaking section of the test. Additionally, this guide was also
created for teachers, both novice and experienced, who could not find reliable teaching resources
for teaching the TOEFL iBT speaking section. Since there are no readily available learning
materials that target each speaking dimension – delivery, language use, topic development, – and
neither are there teaching manuals that focus on helping students overcome computer-based
speaking test anxiety, this project was designed to provide both students and teachers with
lessons that specifically focus on three dimensions of speaking and effective techniques for
developing students’ confidence on computer-based speaking test. All contents of this project
would be necessary to help test takers ease their struggle with the speaking section of the TOEFL
iBT Test, thereby helping them achieve their desired speaking score. Moreover, the contents of

5
this project would be of great help to assist TOEFL iBT speaking instructors in looking for
reliable resource, thus lessening their burden of preparing their own teaching materials.
For the lessons on delivery, the first speaking dimension, the learning materials focused
on developing students’ fluency, pronunciation, intonation, and intelligibility. As for language
use, the second speaking dimension, the materials included lessons on grammar and vocabulary;
also, exercises for developing response automaticity were included. Lastly, the lessons on topic
development, the third speaking dimension, included materials that enhance the accuracy of
students’ response, not to mention the development of their use of cohesive devices. Moreover,
this guide contained a discussion on the root of test takers’ anxiety and a list of helpful ways to
develop test takers’ confidence when it comes to facing and overcoming their anxiety when
taking the computer-based speaking section of the TOEFL iBT Test.
Theoretical Framework
This field project was grounded in communicative language teaching (CLT) which Duff
(2014) defined as a language teaching approach that has an emphasis on learning a language
based on the primary purpose of communicating with others.
Abeywickrama & Brown (2010) supported the previous definition; however, they
emphasized that the goal of CLT is not only to help the learners of a language to communicate
with other people but also to make them effectively communicate with others in the real
world. According to Duff (2014, p. 18), “this ability to use language effectively is known as
communicative competence,” which Savignon (1987), one of the leading proponents of CLT,
defined as “the ability to negotiate meaning - to successfully combine a knowledge of linguistic,
sociolinguistic, and discourse rules in communicative interactions.” Savignon (1987, p. 235)
stressed that fundamental to an understanding of CLT is an understanding of the term
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communicative competence (CC), which applies to both written and oral communication, and
also to both academic and non-academic settings.
According to Canale and Swain (as cited in Brown, 2014), there are four domains of
CC. They are “grammatical competence, discourse competence, sociolinguistic competence, and
strategic competence” (Brown, 2014, p. 208).
Grammatical competence refers to an effective use and interpretation of sentence-level
features that include grammar, vocabulary, construction and meaning of words, and the
association of structure and meaning with sound patterns (Duff, 2014, p. 19).
Discourse competence pertains to the choice, order, and arrangement of words,
utterances, sentences and structures to have a unified written text or spoken language (CelceMurcia, Dornyei & Thurrell, 1995).
According to Dikilitas & Mede (2015), sociolinguistic competence is the ability of the
speaker to appropriately use the second language in various social settings.
The last CC domain, strategic competence, relates to the skill of using words and
behaviors including gestures, postures, facial expression, tone of voice, and eye movement
techniques to make up for failures in communication; moreover, it also includes the skill to make
corrections and to maintain communication through various strategies such as paraphrasing,
guessing, or repetition (Brown, 2014, p. 208).
The advantages of CLT vary according to the type of class or lesson that this kind of
language teaching approach is used. In this particular study, the following paragraphs outline the
advantages of CLT in TOEFL iBT speaking class.
First, Hu (2010) states that in CLT practice, students engage themselves in interaction
with their classmates and examine and evaluate each other’s contribution. This could be done by
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having students interact with each other in ample amount of time in various arrangements such
as “pairs, triads, small groups, and whole group” (Anderson & Larsen-Freeman,
2017). Through this, students in TOEFL iBT speaking class would have more opportunities to
practice their speaking skills, thereby developing their fluency and building their confidence,
which are both necessary for the test.
Second, according to Anderson & Larsen-Freeman (2017, p. 126), those who adhere to
CLT support the idea of using authentic English language materials in class, which Harmer (as
cited by Al Azri & Al-Rashdi, 2014) believes to be helpful in learners’ producing better
language, acquiring the language faster, and making learners more confident when it comes to
dealing with real-life situations. As for TOEFL iBT speaking class, the use of authentic
language materials would aid students in better production of their responses for the integrated
speaking tasks of the test since the listening and reading parts of said speaking tasks are
patterned on US university lectures and US university-level textbooks, respectively.
Lastly, Anderson & Larsen-Freeman (2017, p. 124) mentioned that one of the features of
CLT is that students learn not only the forms and meanings of a language but also its functions,
which makes the learners more “communicatively competent” as they consider the social
situation. In TOEFL iBT speaking class, the development of students’ knowledge of the
function of a language is important as they draw inferences from professor’s lectures or students’
talks in integrated speaking tasks. Through this, students could make a prediction of the
speakers’ intended meaning by focusing on the speakers’ intonation, disregarding the surface or
literal meaning of what has been said.
CLT was reflected in this project by considering the four domains of communicative
competence, namely: (1) grammatical competence (2) discourse competence (3) sociolinguistic
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competence (4) strategic competence. Along with the three dimensions of speaking – delivery,
language use, topic development, this project was aimed at creating lessons around the four
aspects of communicative competence, with a focus on the advantages of employing CLT in
TOEFL iBT speaking class.
Significance of the Project
This project has three significant advantages for students who are preparing for the
TOEFL iBT Test, particularly in the speaking section of the exam.
First, this project will help students ease their financial burden. For instance, students
would be able to lessen the number of times they need to register for the TOEFL iBT Test, thus
reducing their expenses for the exam, not to mention the amount of money they spend on their
tuition fee that they have to pay for their TOEFL iBT test preparation course at a language
institute or review center. As of this writing, TOEFL iBT Test in California, USA costs $205
and TOEFL iBT Test Preparation Course at English Language Institute in San Francisco, where I
work as a TOEFL course instructor, costs $800/ 4 weeks of day class and $700/ 4 weeks of night
class (English Language Institute, n.d).
Second, this project is intended to help students lessen their study time for the TOEFL
iBT Test, particularly in the speaking section, thus allowing them to use their extra time for other
types of examination that they must also take. For instance, foreign medical graduate students,
like physical therapy majors from other countries who want to be licensed in California, do not
only need to take the TOEFL iBT Test and get a speaking score of 24 out of 30, but they also
have to take and pass the US licensure state board examination (Physical Therapy Board of
California, n.d.). Likewise, those international students who would like to pursue their master’s
in business administration, for example, need not only an acceptable TOEFL iBT Test score, but
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they also need to achieve a desirable Graduate Record Examination (GRE) score (Berkeley
Graduate Division, n.d.).
Lastly, this project will help students prepare not only for the TOEFL iBT Test,
particularly the speaking section of the exam, but this would also help students prepare
themselves for the real world of English. As for the case of nurses and pharmacists, this project
will help them improve and enhance their communication skills with their patients and clients,
respectively. Likewise, this project would benefit potential graduate students as they further
develop their academic speaking and presentation skills necessary for them to succeed in their
master’s or doctoral program.
Also, this project has three significant advantages for TOEFL iBT speaking course
teachers.
First, this project will lessen teachers’ burden of creating materials and activities that suit
students’ needs. Since there are no readily available learning materials that target each speaking
dimension, this project, which basically contained what is missing in other commercially
published textbooks, would make teachers save their preparation time. Instead of spending their
time on creating materials and activities, they could devote their preparation time to mastering
the skills in effectively delivering the speaking lessons provided in this guide.
Second, this project will develop teacher efficacy. Berman, McLaughlin, Bass, Pauly, &
Zellman (as cited in Tschannen-Moran, Hoy, & Hoy, 1998) defined teacher efficacy as “the
extent to which the teacher believes he or she has the capacity to affect student
performance.” Additionally, according to Guskey & Passaro (as cited in Tschannen-Moran,
Hoy, & Hoy, 1998, p. 202) teacher efficacy is “teachers’ belief or conviction that they can
influence how well students learn, even those who may be difficult or unmotivated.” In other
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words, this project will give teachers a sense of confidence “in their own ability to guide their
students to success” (The Room 241 Team, 2018). Based on research, “teachers with a strong
sense of self-efficacy tend to be better planners, more resilient through failure, and more openminded and supportive with students” (The Room 241 Team, 2018). Personally, I believe that
through self-efficacy I have been able to help many students achieve their academic goals in the
past 23 years of my teaching career.
Lastly, although this project focused on teaching TOEFL iBT speaking, teachers will still
have an experience to develop their skills in teaching other areas such as academic reading and
listening, including vocabulary and grammar. Since the speaking section of the TOEFL iBT Test
consists of integrated tasks in which test takers have to respond based on what they understand
from the academic reading passages and comprehend from the conversations or lectures, teachers
who would use this project as their guide would also learn other teaching skills. Learning other
teaching skills will then open doors of great opportunity for teachers to specialize in teaching
TOEFL iBT reading and listening. I remember a former student of mine said to me that it would
be impossible for me to teach all areas of the TOEFL iBT Test – reading, listening, speaking, and
writing. She thought a teacher like me could only teach and be an expert in teaching one
skill. In my 23 years of teaching career, however, I know to myself that she was wrong, and I
was able to prove that through the successes of many of my students in the TOEFL iBT test
preparation class that I conduct.
In conclusion, this project was created with both students and teachers in mind. I
strongly hope that this project will be of great help not only to the present stakeholders, but also
to those in the future.
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CHAPTER II
REVIEW OF THE LITERATURE
Introduction
This review of literature consists of three thematically related sections. The first thematic
section is washback. It explains the definition of washback and categorizes it into positive and
negative; also, it elaborates on the impact of washback on both learning and teaching, how
positive washback could be enhanced, and how negative washback could be turned into a
positive one. The second theme is computer-based testing. It explains the use of technology
when it comes to assessing the language skills of students, particularly their speaking skill;
moreover, it discusses the advantages as well as the drawbacks of using computer in high-stake
tests like the TOEFL iBT Test, and the future of computer-based tests. Lastly, the third theme is
fluency. It explores various definitions of fluency based on several authors; also, it explains how
fluency is used as a measurement of test-takers’ speaking ability, and how classroom teachers
could develop students’ fluency through various classroom activities.
Washback
In the field of language assessment, Hughes (as cited in Brown, 2010) defines washback
as the impact of testing on learning and teaching, or according to Akpinar & Cakildere (2013),
washback is a synonym for ‘consequence’ or ‘effect’ in the context of education, specifically in
the field of applied linguistics. To identify the impact of assessment from washback, Brown
(2010, p. 37) referred to the extent to which assessments affect the future language development
of a student. Pan & Newfields (2012) contend that if the goals of the curriculum are in
accordance with what the students need to learn through the materials being used for teaching
and testing in class, then washback will be positive; if, however, the content of the test does not
agree with said components, then washback will be negative. Additionally, Messick (1996)
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explains that the effect of washback could either promote or inhibit learning, which then
emphasizes the distinction between positive and negative washback. To be more specific,
positive washback occurs when a test is in accordance with the course, which then results in
student and teacher motivation, whereas negative washback comes about when a test
compromises both the quality of learning and teaching (Plakans & Gebril, 2015). The distinction
also applies to teaching as Alderson & Wall (as cited in Brown, p. 37) regarded washback as an
important principle to discuss Washback Hypothesis, which then explains the influence of testing
not only on learning, but on teaching as well. In a review of washback, Pan (2009) listed a
summary of positive washback based on a number of definitions mentioned in research and
literature on language testing. First, tests encourage students to work diligently in order for them
to develop a sense of achievement, which may then lead to more learning; second, tests prompt
teachers to have a thorough discussion of their lessons, making them fulfill the syllabi based on
the required time limit; lastly, positive teaching-learning processes are encouraged when good
tests are used as beneficial-learning activities (Pan, 2009, p. 261).
In contrast, Pan (2009) enumerated negative washback in the following items: first, tests
cause both students and teachers anxiety, which then results in poor performance; second,
instead of learning real-life knowledge, students only “learn discrete points of knowledge that are
tested;” third, students’ cramming will result in their negative attitude toward the test, thus
affecting their motivation to learn; lastly, because of test preparation, teachers tend to simplify
the curriculum and lose instructional time, which Green (2013) believes to be the reason for
teachers deciding on focusing only on the knowledge and skills necessary for the test, excluding
other test-like activities that do not specifically focus on what is required for the test.
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Andrews et al. (as cited in Rajasekar, 2008) stated that some of the effects of negative
washback on the learning of students include surface learning, the ability to comply with what
the exam format requires, or production of memorized responses. Additionally, Zacharia (as
further cited in Rajasekar, p. 15) mentioned that mastering the strategies for taking the test rather
than mastering the language skills, simply having a certificate of completion, and “testwiseness,” which Tunks (as cited in Matoush & Fu, 2012) describes as “becoming familiar with
test directions, wording, format or item type,” as other negative effects of washback.
Hughes et. al (as cited in Akpinar & Cakildere, 2013) reported that many studies prove
that washback was primarily related to high-stake tests, which are mainly used for making
crucial decisions on bigger sectors of a society such as economy and education. Mousavi &
Amiri (2011) also contend that the impact of washback effect relies on the educational and social
purposes of the test scores, which means that high-stake tests may create more significant
washback effects than low-stake tests. This claim was supported by Bachman and Palmer (as
cited in Mousavi & Amiri, 2011, p.106) when they explained that high-stake tests are those tests
that cause a huge influence on the lives of many students, the TOEFL iBT Test being considered
one of which. Akpinar & Cakildere (2013) added that high-stake tests are not only aimed at
bringing about effects for the test-takers but also for parents, instructors, administrators, and the
policy makers.
Erfani (2012) stated that when TOEFL iBT was introduced in 2006, the emphasis of
preparing students for the test was placed not only on understanding English but also on
communicating effectively in order for students to be able to succeed in an academic setting
where the medium of instruction is English. Erfani (2012, p. 185) added that based on the report
of Educational Testing Service, the change in the format of the TOEFL iBT Test and the focus
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on communicative competence were hoped to have positive influence on learning. This hope
was then realized in the study conducted by Erfani (2012, pp. 193-194) when positive washback
was found in TOEFL iBT test preparation course where students were given the opportunity to
interact and exchange information with each other through test related activities such as pair and
group work. Such activities, therefore, created a motivating learning environment- a positive
washback- while developing students’ oral communicative skills.
In a study conducted by Barnes (2016) on the influence of TOEFL iBT on classroom
materials in four educational institutions in Vietnam, she found that instructors solely depend on
commercially published TOEFL iBT-specific materials for teaching and classroom exercises,
and only one among those materials, which was actually used as a supplement, had an
accompanying instructor’s manual. The findings suggest that based on the content found in the
TOEFL iBT materials used in the lessons, the influence of TOEFL iBT test “has gone as far as
what can be taught in the classroom, but not on what actually happens in the classroom,” which
then leads to a lack of compatibility between the objectives of the writers of the textbooks and
how these objectives should be carried out in the classroom (Barnes, 2016, p.167).
Brown (2010) then argues that one way to enhance positive washback in classroom is for
teachers to give students feedback on their performance on the test instead of giving them a
number, grade, or phrase. For instance, when students’ written test or oral production test is
scored, teachers should offer students constructive comments for their strengths and also
encouraging criticism of their weaknesses, which would result in students’ being intrinsically
motivated, thus giving them a sense of challenge and accomplishment (Brown, 2010, p. 39). In
my own TOEFL iBT Test Preparation Class at English Language Institute of San Francisco, the
speaking and writing practice test score sheets I have created do not only consist of numerical
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scores that ETS (Educational Testing Service), the makers of the TOEFL iBT Test, developed,
but also they include some blanks where I could write my comments on my students’ strengths
and on areas they need to improve, not to mention some space for my suggestions for the
development and enhancement of their skills. My study support for my students, however, does
not end when I give them my written feedback. I schedule my students for one-on-one session
with me, so I could further explain my written feedback and for them to have a chance to ask me
questions for clarification and advice. Consequently, this method of enhancing positive
washback does not give only students a sense of achievement, but it also gives me a sense of
accomplishment as a teacher when my students appreciate my spending time with them as I help
them with their struggles.
In essence, Pan (2009) posits that teachers have the most potential to turn negative
washback into a positive one by using the test to further improve the learning of students while at
the same time not hindering students’ motivation. Bailey (as cited in Pan, 2009, p. 262) stressed
that teachers’ power to influence high-stakes local and international tests may be limited, but
their strengths “to lead students to learn, to teach them language and how to work with tests and
test results” could produce a significant impact not only on their future language development
but also on their lives in general.
Computer-Based Testing
Challoner (as cited in Khoshsima & Toroujeni, 2017) claims that technology has
dramatically changed various aspects of people’s lives, for instance, their thoughts and lifestyles
as well as their social dealings, and its huge continuous endless effects on all aspects of people’s
lives are very evident. In fact, Brown (2010) contends that in recent years, there has been a rapid
increase of computer technology, and the applications of which have extended to the assessment
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of language learning, which Kunnan & Grabowski (2014) explain as an approach to delivering
assessments by replacing the paper-and-pencil examination “for displaying the test materials and
collecting responses”. Brown (2010, p.19) added that this assessment of language learning
through the use of computer, or better known as computer-based test, is classified into low-stakes
or small-scale tests that are offered for free on various web sites, and high-stakes or large-scale
commercialized tests, for instance, standardized tests, in which a huge number of test-takers are
involved.
In the case of Test of English as a Foreign Language (TOEFL Test) as an example of a
large-scale test, test-takers type their responses on the computer based on the preprogrammed
written prompts, and their responses are graded by human raters (Brown, 2010, p.19). As for the
speaking section of the TOEFL iBT Test (Internet-based test), the responses of test takers are
digitally recorded and electronically sent to ETS (Educational Testing Service) whose online
scoring network consists of trained raters who are tasked to score said responses (Wirth,
2008). Other than human scorers, however, Kunnan & Grabowski (2014, p. 316), emphasized
that in the TOEFL iBT Test, computers are also trained to grade the test takers’ speaking and
writing responses by scoring short responses that require either a word, phrase, or sentence.
Consequently, computers can also grade longer responses such as essays in order to supplement
or eventually replace human scorers with computer technology (Kunnan & Grabowski, 2014, p.
316).
Khoshsima & Toroujeni (2017) assert that Computer-Based Testing (CBT) has made a
tremendous change in the field of language assessment through its several advantages; in fact,
CBT helps in solving problems related to administration and logistics that are commonly
encountered in conventional testing environment. Some of the advantages are more efficient and
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accurate scoring and reporting of test result, item innovation, scheduling flexibility, easier
generation of items, standardization, elimination of test booklets and answer sheets, high
security, and less errors in measurement (Khoshsima & Toroujeni, 2017, p. 55); among which,
however, Al-Amri (as cited in Khoshsima & Toroujeni, 2017, p. 56) considered productivity,
innovation, and efficiency the most important benefits. The advantages mentioned are actually
supported by some authors in the field of language testing, with some more added benefits.
Plakans & Gebril (2015) stated that the use of technology has made language testing more
realistic, convenient and efficient. Moreover, Bock and Mislevy (as cited in Noubandegani,
2012) mentioned that CBT is an accurate method for an examiner to assess the particular skills of
students; furthermore, Brown (as cited in Noubandegani, 2012, p. 79) said that in CBT, a faster
feedback on test performance can be easily accessed by students, less time is spent on taking the
test compared to the time dedicated to finishing paper-based test (PBT), testing procedure is not
as tiring as PBT since questions appear on the screen one at a time, and test-takers can work on
the questions at their own pace. Finally, according to Ockey (2009), CBT has influenced the
practices of language examination so much that its great impact includes redefining and
reassessing language ability, thus more authentic task types are developed and grading of
speaking and writing responses is made more possible, practical, reliable, and instant.
Despite the great benefits of CBT discussed above, several authors have argued that
along with this development in language testing are some drawbacks. Retnawati (2015) noted
that computer hardware or software may freeze or crash, which may result in test takers’ waste
of time since computers may have to be restarted or changed. Additionally, to some test takers,
working on the computer for longer tests may be more tiring than working on paper (Retnawati,
2015, p. 136). Another disadvantage of CBT, according to Brown (2010), is in unsupervised
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tests on computer, the possibility of cheating and lack of security may be unavoidable, which
Plakans & Gebril (2015) supported when they mentioned that security, particularly in
assessment, as an anticipated problem. Furthermore, Brown (2010, p. 20) said that other
disadvantages are students may mistakenly regard regular quizzes that appear on unofficial Web
sites as valid assessments and more close-ended responses, instead of open-ended responses,
appear because of the possibility of unreliable scoring of humans and the limitation of software
to recognize responses for automatic scoring. Douglas & Hegelheimer (as cited in Brown, 2010,
p. 20) added that another downside of CBT is that issues in terms of test validity are brought
about by test takers’ approaches to tasks as “test tasks rather than as real-world language
use.” Plakans & Gebril (2015, p. 114) explained that when the computer-based TOEFL test was
launched, inadequate experience of test takers in using a computer put their TOEFL scores in
question. Huff & Sireci (as cited in Fox & Cheng, 2015) claimed that “if the ability to interact
successfully with a computer were necessary to do well on a test, but the test was not designed to
measure computer facility, then computer proficiency would affect test performance.” Other
than computer proficiency, examinees’ confounding scores may also be attributed to computer
anxiety, which Brown (as cited in Noubandegani, 2012) defined as “the fear experienced when
interacting with a computer or anticipating an interaction.” Brown (2010, p. 20) explains that
this computer anxiety occurs when there is an absence of human interaction especially in oral
production. Azi, my pharmacist student from Iran, is not over yet with her computer anxiety as
she still struggles for achieving a score of 26 in the speaking section of the TOEFL iBT Test.
According to Azi, her anxiety was due to the fact that compared to IELTS (International English
Language Testing Sytem), a standardized test whose speaking section is administered by an
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examiner on site, TOEFL iBT test speaking part does not have human interaction, which she
finds very uncomfortable (personal communication, February 2019).
To conclude, regardless of the advantages and disadvantages of computer-based testing
mentioned above, the fact is CBT will be used continuously as a method of assessing students’
English language skills, particularly in large-scale standardized tests like TOEFL iBT
Test. Kunnan & Grabowski (2014, p. 318) claim that computer technology, without a doubt, will
have a huge influence on high-stake tests in the next ten years or so, along with the test delivery
through the use of computer and automatic scoring of speaking and writing responses. Test
developers, such as ETS (Educational Testing Service), however, should continuously gather
research evidence that would justify the use of CBTs based on fairness, reliability, and validity
(Kunnan & Grabowski, 2014, p. 318). Additionally, Csapo et. al (2012) mentioned that
integrity, availability, and secrecy of test items on the computer, of test takers’ personal
information, and of the test results must be ensured, especially in the case of Internet-based
testing in which a variety of risks could be identified, for instance, hijacking of the Web site.
Lastly, TOEFL iBT test centers must make sure that test takers are equipped with better facilities
and equipment.
Fluency
Broadly speaking, Lennon (1990) defines fluency as overall oral competence, whereas in
its narrow sense it refers to flow and effortlessness of speech delivery. To be more specific, to
Lennon (as cited in Bosker, et al., 2012), fluency in its broad sense is equal to the speakers’ huge
vocabulary supply, grammar free from errors, and pronunciation similar to that of native
speakers, while fluency in its narrow sense is about the smooth flow of speech, which is
commonly assessed in oral examinations, besides vocabulary and grammar.
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In their separate research, Filmore & Baily (as cited in Shahini & Shahamirian, 2017)
state that a fluent speaker can express his thoughts and knows how to express them, without
habitual stops to think, and fluency is a quick delivery of language with confidence, free from
unusual pauses and hesitations, respectively. Specifically, Filmore & Baily’s definition of
fluency centered on pausing. Similarly, Thornbury (2005) defined fluency based on pausing, and
mentioned that pauses may be long but not often, fillers are used to make up for the pauses,
pauses take place at “meaningful transition points”, and “long runs of syllables and words” are
used between pauses.
Nation & Newton (2009) extended their definition of fluency to speech comprehension
by enumerating three characteristics of fluency: first, learners show their fluency when they
easily participate in “meaning-focused activity” without having any problem with speed; second,
a huge amount of effort and focus from the learner is not required for fluent language use; lastly,
high-level performance is involved in fluency. To expound on said characteristics, Nation &
Newton (2009, pp. 152-153) emphasized that fluency takes place only when the following
conditions are realized: (1) the learner is interested in communicating his message; (2) the
learner makes use of his prior knowledge of structures and vocabulary based on his previous
experience with the language; (3) learners comprehend and speak faster, hesitate less, and “use
larger planned chunks than they do in their normal use of language.”
In language testing, fluency has been used as a standard of a test taker’s oral competence.
In the TOEFL iBT Test, for example, the speaking responses of an examinee are evaluated based
on delivery, language use, and topic development (Educational Testing Service, 2012), and
according to De Jong (2018), the first and second speaking dimensions are used to measure a test
taker’s fluency. De Jong (2018, p. 238) explained that under “Language Use,” a score of 4
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means that the response shows an effective use of vocabulary and grammar, and under
“Delivery,” pacing is mentioned several times. Both descriptions then agree with the definitions
of fluency mentioned in the previous paragraphs.
Since many oral language tests, like the TOEFL iBT speaking section, consider fluency
an important requirement, many language learners prioritize fluency even after graduating from
their language course (Bohlke, 2014). Because of this, teachers are then pressured to prove that
their students are able to speak more fluently, and are therefore looking for ways how they could
integrate fluency activities into their lessons (Bohlke, 2014, p.122).
Rossiter et al. (2010) state that the priority in creating lessons for the promotion of
fluency is first having an assessment of students’ speech production to decide if fluency training
is necessary and if so, which areas of fluency should be the focus of teaching. A score sheet
should be used to evaluate how learners effectively use pause length and speech rate through
different types of speaking activities, which would give teachers idea of the students’ present
speaking skills (Rossiter et al., 2010, p. 588). Nation & Newton (2009), on the other hand,
emphasize that new language items taught in a lesson should be at a low density in the fluency
material if fluency activities are to be integrated into each lesson; for instance, almost all the
words in listening material should be very familiar to the students. Other alternatives would be
fluency activities that include items learned in the past few days, and huge amount of class time
that is regularly dedicated to fluency activities (Nation & Newton, 2009, p. 156). Likewise,
Nation & Newton (2009, p. 156) added that several strategies that focus on developing fluency
include the linking of skills; for instance, “reading is followed by listening, discussion is
followed by listening, writing is followed by speaking.” This pattern of linking skills has the
purpose of preparing and supporting the later activity through prior activities, which then gives
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way to students’ excellent performance to be achieved in the next class activity (Nation &
Newton, 2009, p. 156). Similarly, Bleistein, Smith, & Lewis (2013) stated that fluency can be
developed when teachers make the students use the vocabulary or grammar they have already
learned, use repetitions so students could apply the same language again to a similar context, and
challenge students that would push them to accomplish the task much faster than the usual.
Bleistein, Smith, & Lewis (2013, p. 4), however, argued that “fluency without some level
of accuracy is not fluency at all,” thus giving students corrective feedback during fluency activity
is necessary. But, in order to do this, teachers should not give student errors too much or too
little attention; in other words, balance is the key, because giving students too much feedback
may result in their loss of confidence to communicate, and giving them too little feedback may
lead to their thinking that “error is correct” (Bleistein, Smith, & Lewis, 2013, p. 4). Ortega (as
cited in Brinton, 2014) stressed that teachers should provide students with more explicit feedback
in contexts from which the lesson focuses on language rather than in those from which language
is being learned through context. Richards & Lockhart (as cited in Brinton, 2014, p. 344) added
that when giving feedback to students, teachers may first focus on content errors, then in
vocabulary errors, and finally in pronunciation or grammar errors.
Bohlke (2014), however, claims that with fluency and accuracy working hand in hand,
including complexity, one important issue worth researching is how the sequencing of accuracy,
fluency, including complexity activities, operates when there are several demanding tasks in a
language activity. Bygate (as cited in Bohlke, 2014, p.134) mentioned several scenarios that can
be studied: first, the activity may start with a focus on accuracy, and then fluency activity may
follow, giving students time pressure with the purpose of achieving automaticity; second, the
lesson could start with fluency exercises and could move to integrating accuracy-based lessons;
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lastly, an activity might progress from accurate and/or fluent speech into more complex
language. The distinction between accuracy, fluency and complexity, however, should also be
made clear. Nation & Newton (2009) emphasize that fluency is usually assessed based on how
fast the speaker produces the language and how often the speaker displays hesitation; accuracy
by the number of times error is committed; and complexity by the speaker’s use of many
interconnecting parts in a sentence, such as different types of dependent clauses.
To conclude, Bohlke (2014) points out that all students have the capacity to attain a
certain level of fluency, and the teacher is shouldered with the responsibility of assisting his or
her students in this essential aspect of communication. Bohlke (2014, p. 134) added that other
than the various resources and activities that a teacher can use to enhance the fluency of his or
her students in class, what is equally important is how the teacher presents himself or herself in
class and how the teacher establishes rapport with the students. After all, for most students,
improvement in fluency takes place when they feel less stressed in a classroom environment
where judgement does not have its own place (Bohlke, 2014, p. 134).
Summary
The themes explored in this literature review center around the issues of language
assessment. It first examined washback or how language assessment influenced the attitude of
teachers towards preparing students for a test and the behavior of students towards the test
preparation and the test itself. In general, it was found that language testing had both positive
and negative washback. Based on research, Pan (2009) listed a summary of positive as well as
negative effects of language testing on both teachers and students. Hughes et al (as cited in
Akpinar & Cakildere, 2013), however, emphasized that based on several studies, washback was
more related to a high-stake test like the TOEFL Test since the score that students get from this

24
test has a huge impact on their future studies or career. This may then result in more negative
washback on the part of students. Pan (2009) therefore suggested ways how teachers could turn
this negative washback into positive one.
The second theme discussed in the literature review looked at computer-based testing
(CBT). In general, the studies in this theme agree that as modern life develops, the use of
technology in language testing, especially in high-stake tests, will be indispensable. This
development then resulted in the advantages of using computers and technology in standardized
language testing. However, like any other developments, using computer and technology in
language testing also presents some drawbacks, and these disadvantages were discussed in the
second theme.
The last theme in the literature review focused on fluency. This theme described fluency
based on its broad and narrow definitions, although much about its narrow definition was
discussed in this section. Additionally, part of the discussion in this theme is how fluency was
used as a standard of a test taker’s oral competence, for example, in the TOEFL iBT Test, and
because of this, creating lessons for the promotion of fluency became the priority of many
schools. Also, the issue of accuracy as an important component of a fluent speech was discussed
in this theme. The discussion ended with an important reminder for teachers about their
responsibility of establishing rapport with their students, because in doing so, improvement in
students’ fluency takes place when these students are in a stress-free classroom environment.
In conclusion, all three themes explored in this chapter are crucial for understanding the
challenges experienced by both students and teachers. Hence, this proposed project seeks to
address these issues in the classroom-based TOEFL iBT speaking activities found in this guide.

25
CHAPTER III
THE PROJECT AND ITS DEVELOPMENT
Brief Description of the Project
A Closer Look at TOEFL Speaking Assessment Test: A Guide to Teaching TOEFL iBT
Speaking is a collection of fun and engaging classroom-based TOEFL iBT speaking activities
especially designed for students who are struggling with the speaking section of the TOEFL iBT
Test. Also, this guide is for both novice and experienced instructors who are looking for lessons
that could supplement their TOEFL iBT speaking textbooks and materials used in class. The
activities in this project have been piloted and used by the author in his own TOEFL iBT Test
Preparation Course at English Language Institute (ELI) in San Francisco, where he has been
teaching the course for the past six years.
On the cover page is the author’s own photo of his students taking the actual TOEFL iBT
speaking activity, which is featured in this guide as the last speaking lesson. The next page is the
table of contents, with some notes about the photos and screenshots used in this project. On third
page is a letter to TOEFL iBT speaking instructor, which addresses the purpose of the project
and summarizes the lessons included in the guide; additionally, the letter stresses that the highest
goal of the author is for the teacher to find the guide enjoyable to use in class. The first speaking
activity immediately follows the letter to TOEFL iBT speaking instructor. Each speaking
activity, a total of six, is categorized into target speaking dimension, namely, delivery, language
use, and topic development, which ETS TOEFL iBT speaking test raters use to evaluate test
takers’ speaking responses, whereas the last speaking activity trains students to build their
confidence when delivering their TOEFL iBT speaking responses on a computer, which could be
considerably challenging, but very beneficial. An overview of the activities is on the next page.
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Every unit of a speaking lesson in this project starts with the title of the activity, below its
title is the statement of aims, followed by the specified time spent on doing the actual activity in
class, an estimate of the amount of time to prepare the necessary materials, and finally,
resources. The primary aim of each activity, which targets a specific speaking dimension, is
stated first, and the secondary aims follow. When it comes to class time, the teacher may spend
less or longer time on an activity, depending on the number of students in a class. The
preparation time does not include time for the teacher to read over the procedure, reflect on it, or
modify it because that is personal for each teacher and too difficult to estimate. In this project,
five activities do not require any preparation time since the teacher is already provided with
student worksheets. Lastly, the resource section lists the materials that the teacher needs to
implement the entire activity.
In each unit of a speaking lesson, the teacher is provided with an introduction, which
gives him/ her a brief description of the activity, including its relation to any second language
learning theory. Additionally, the introduction explains how other language skills, such as
pronunciation, vocabulary, or reading comprehension, could be integrated into a speaking lesson,
and how the activity could be applied to developing students’ skills for a particular TOEFL iBT
speaking task. The procedure page follows the introduction, which gives the teacher step-bystep directions on how to conduct the lesson. In most of the directions, students are instructed to
have partners or they are assigned to a group, which encourages cooperative and collaborative
learning. The author of the activities in this project basically believes that said style of learning
will generally help students develop their overall speaking skills, including their confidence and
self-esteem, which they will need in order for them to succeed in the actual TOEFL iBT
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speaking test. Lastly, student worksheets are already provided in most activities for the
convenience of the teacher.
Any TOEFL iBT Test Preparation speaking instructor is encouraged to try the activities
in this project in their own class not as a substitute for their own textbook or materials but as a
supplement to their already existing list of resources. Also, the teacher is encouraged to
customize the activities found in this project, depending on the number of students in a class.
Finally, the teacher is encouraged to let students do the last activity in this project not only once
but a couple of times, so students get used to the usual TOEFL iBT speaking test environment.
Students’ regular exposure to such test environment will definitely help them take the actual
TOEFL iBT speaking test with more ease and less pressure.
Development of the Project
This project was created with a twofold purpose, namely, to help alleviate the problems
of TOEFL iBT test takers whose main difficulty is in the speaking section of the test and to
provide teachers with reliable resources so that they could be of better help to these struggling
students. As a TOEFL iBT Test Preparation Course instructor at English Language Institute
(ELI) in San Francisco, I am tasked to prepare my students to succeed in all four sections of the
test – reading, listening, speaking, and writing. Although my students’ level of difficulties in
each section of the test varies, most of my students’ biggest challenge is in the speaking section
of the test. This is very evident when I conduct TOEFL iBT speaking practices in class and my
students often find difficulties coming up with relevant ideas and strong support to prove their
opinion or preference in a limited amount of time based on the speaking prompts given. Also,
the speaking score of my students on the actual TOEFL iBT Test is a proof that they obviously
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struggle most in the speaking section of the test. These are then the major reasons for having this
guide to teaching TOEFL iBT speaking as the focus of this project.
In May 2013, I applied to English Language Institute (ELI) in San Francisco as an ESL/
General English instructor, but I was offered a TOEFL iBT Test Preparation Course instructor
position, instead. It was in the early months of that year when ELI was planning on offering
TOEFL iBT test preparation course to its international students for the first time, and hiring an
experienced TOEFL iBT test preparation course instructor seemed to have been a big challenge
to ELI. Prior to this, ELI’s TOEFL program was primarily different since it focused on
preparing students for paper-based TOEFL test which only consisted of reading, listening, and
grammar, with the absence of speaking and writing components. Although I used to teach
TOEFL iBT to Korean students in the Philippines where I am originally from, I was at first
hesitant to accept the position being offered to me by ELI because I did not want to limit my
teaching expertise to only test preparation courses. However, since I just received my US work
permit in June of that year and a teaching position at ELI was already waiting for me, I seized the
opportunity of being hired instantly. Never did I know, however, that part of my job was to
create a curriculum and a syllabus for ELI’s new TOEFL iBT Test Preparation Course, not to
mention the resource materials I needed to decide on using.
On first of July of that year, I then started my new job at ELI. Also, I created a new
curriculum and syllabus for an 8-week TOEFL iBT Test Preparation Course. Since ELI gave me
the freedom to choose which material I thought would work best for the new TOEFL iBT Test
Preparation Course, I decided on using the second edition of Longman Preparation Course for
the TOEFL Test iBT by Deborah Phillips, which I was very much familiar with, for I used the
same book when I was teaching the same course in the Philippines. The textbook had several
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practices in each section of the test, which were very much helpful to intermediate level students.
The reading and listening practice tests of the textbook were very useful since the exercises
focused on each TOEFL iBT reading and listening question type. The writing exercises from
that textbook, however, were problematic since the structure of the sample passages for the
integrated writing was different from that of real TOEFL iBT Test, and the speaking exercises of
the textbook were just speaking prompts, with few tips on how to structure a response based on
the formality of written English and not on the nature of spoken language. Because most of my
students during that time had to improve their reading and listening comprehension skills more
than other skills, I still continued using that textbook despite its weaknesses in writing and
speaking sections.
Two years passed, my TOEFL iBT Test Preparation Course became popular because of
my students’ great online reviews on yelp and google and word of mouth from my present and
former students. And as my class started gaining its popularity, more and more ESL learners
from diverse backgrounds started enrolling in my class; some were transferees from our
competing schools in the San Francisco Bay Area that also offered TOEFL iBT test preparation
courses, some were international students, and others were US immigrants; some were from
medical-related fields and other professions, most of whom did not only require a high overall
TOEFL iBT score, but also a remarkably high score in the speaking section of the test. Since
then, I decided to change the course material that would cater not only to the academic needs of
our students as a group but also to their academic needs as individual learners. Consequently, I
had to modify ELI’s TOEFL iBT Test Preparation Course curriculum and syllabus and change
the program to a 12-week course from the usual 8-week program, with a special focus on both
writing and speaking sections of the test.
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I then started using the fourth edition of the Official Guide to the TOEFL Test, published
by the ETS (Educational Testing Service), the makers of the TOEFL iBT Test, as our new course
textbook. Like the second edition of Longman Preparation Course for the TOEFL Test iBT by
Deborah Phillips, the fourth edition of the Official Guide to the TOEFL Test also contained
practice tests in each section of the TOEFL iBT test, but unlike the former, the latter had
authentic writing and speaking prompts with real students’ answers. In fact, the sample writing
and speaking responses of real students in this textbook had scores based on ETS rubrics, and
ETS TOEFL raters’ comments on those responses were included as an important feature of that
textbook. Since I began using this new textbook in class, I was able to help my students more
effectively, especially with their writing and speaking needs. However, I realized that by simply
following the textbook, I would start losing my creativity in class which might lead to my
students being bored in class. Likewise, the test preparation itself could already be boring to
students, so I could not afford to make my TOEFL iBT Test Preparation Course even more
boring. I then asked myself what I could do to make my teaching the course creative and more
interesting and what else I could do to enhance my teaching skills in general. This reminded me
of what my late father used to tell me, “the more you know, the less you know.” Despite my
many years of experience in teaching non-native English speakers, it dawned on me that what I
had developed all those years was not enough, and so I thought I needed to pursue a higher
academic education.
Upon realizing my need to study more and learn more, I began my Master of Arts in
Teaching English to Speakers of Other Languages (MA in TESOL) at the University of San
Francisco in fall semester of 2017. Interestingly, I already had TOEFL iBT speaking as my topic
for my field project as early as that time since one of my main reasons for pursing my master’s
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was I wanted to develop TOEFL iBT speaking teaching materials and showcase my creativity
that would benefit not only myself, but as well as my students and other aspiring TOEFL iBT
speaking instructors. So, in the early stage of the development of this project, I reviewed my
past lessons in some courses I had taken in the previous semesters, all of which made a big
contribution to the development of this field project that focuses on TOEFL iBT speaking.
First, I spent some time on reviewing my past lessons in Preparation and Evaluation of
TESOL Materials which I took at the beginning of my master’s program, including my final
project that required me to create authentic teaching materials, and my chapter summary paper
and presentation entitled “Materials to develop the speaking skill.” In this course, I learned
valuable lessons such as authenticity and creativity which I applied to this field project.
Second, I went over my lessons in TESOL Theory & Practice and Applied Linguistics
which I both took in spring term of 2018. In the first course, I learned how to create lesson plans
for a speaking class as well as integrate other skills into a speaking lesson while in the second
course, I learned the theory of communicative competence. In this field project, I was able to
include pronunciation, vocabulary, listening, and reading skills in speaking activities, with an
emphasis on how students could communicate competently.
Third, in summer term of 2018, I enrolled in Methodology of Educational Research, and
a requirement of the course was to submit a field project proposal. For my pilot study, I
conducted an interview with one of my students in the TOEFL iBT Test Preparation Course
about her challenges of TOEFL iBT speaking, and from the result of the interview I was able to
generate ideas for my supposed field project. Now, while developing my Chapter 3, I revisited
my paper entitled “The challenges of TOEFL iBT speaking: an investigation of the test
preparation journey of international students at English Language Institute (ELI) of San
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Francisco,” and I used my initial findings in this study as my guide to the development of this
current field project.
Lastly, in fall semester of 2018, I took Assessment and Testing of Second/ Foreign
Language Proficiency. In this course, I developed a deeper understanding of standardized tests
like TOEFL iBT, face validity and content validity as well as test reliability, and some issues
related to language testing. As I was developing this project, I used my notes, chapter summary
paper and presentation, and a placement test that I created and designed myself for English
Language Institute (ELI). All of them, especially my oral presentation that had its specific focus
on the TOEFL iBT test, were helpful in completing this project.
In the second stage of the development of this project, I decided on participating in a
four-day TESOL Annual International Convention & English Language Expo held in Atlanta,
Georgia in March of this year. Despite my being busy with some tasks as a selected TESOL
2019 Ambassador, I made sure that I participate in sessions which could contribute to the
development of my field project. Some of the inspiring sessions I attended on the same or
separate days were “Whats and hows of visual design in teacher made materials,” “Hey class,
it’s TOEFL Tuesday,” “Investigating Chinese TOEFL/ IELTS test-preparation teachers’ beliefs:
insights & impacts,” “Context-based lesson plans for teaching TOEFL and SAT,” “NYT series
presentation and rubric: empowerment tools for international students,” “The British Council
ELTons awards for innovation in English language teaching,” and “Using mindfulness
strategies to lessen foreign language speaking anxiety.” When the sessions were done in a day, I
went back to my hotel, reviewed my notes, and planned on how I could apply the new learnings
to my field project.
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The third stage of developing this field project involved networking with a colleague in
the English language teaching industry. I added Julie Vorholt, ESL professional and freelance
writer and editor, to my LinkedIn contacts. After accepting my contact request, Julie sent me a
welcome message and congratulated me on being a TESOL 2019 Ambassador. Also, she
introduced the newly published TESOL Press book that she edited entitled “New ways in
teaching speaking” and updated me on the new post about it on TESOL Blog. I promptly
responded to Julie’s message and thanked her for also adding me to her list of contacts. I
informed her that I was working on my field project about TOEFL iBT speaking and told her
that her newly edited book, which has a 2019 copyright date, would be of great help to my study.
Julie then responded to my message and also emailed me with the book details, including a
discount/ promo code for a reduced price. She specified in her email that she was sharing with
me the discount code because I was a TESOL Ambassador. So, without any hesitation, I
purchased the hard copy of the book and was thankful to Julie for the discount code. Her book
was very instrumental in the development of my ideas for this field project.
The final stage of the development of this field project started in April 2019 when I
finally put into writing my class activities for Chapter 3; this excludes the time when I was
writing my Chapters 1 and 2, which took place months earlier. Since I am a type of student who
is easily bothered by the noise around me or by the people passing by, I would type my class
activities in areas where I was alone or where there were very few people that I could see or hear
talking. When I was at home in Daly City, I would be typing my class activities at the dining
room while watching the great view of the Pacific Ocean or would lock myself in my bedroom
and do my task there and only go out when it was time to eat or take a break. When I did not
have my evening work at English Language Institute in San Francisco, I would go to Hyatt Hotel
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at Embarcadero 4, which is a three-minute walk from my work place, and look for a spot where I
could continue my writing, usually in the corner of the hotel lobby, facing the great view of the
bay bridge, and this took place after I finished my day class around 3 o’clock in the afternoon. I
did not do much of my writing on USF campus, however, since I went there only during the few
times I had my class meetings with my thesis adviser. But, I would chat with USF librarians
online when I had questions about using images or screenshots for my project, and they provided
me with very helpful tips and suggestions and even online resources I could check out.
Although most lessons in this project consisted of three sections – introduction,
procedure, and worksheets, and they were presented in this project in that order, I wrote my
drafts for three sections in each lesson in random order. There were times when I found that
writing the procedure was easier than writing the introduction, so I would first write the
procedure and later the introduction, or sometimes I would do the opposite when writing the
introduction was way easier. However, looking for appropriate online images that would suit my
topic was more challenging because of the copyright issue, so I decided to use my students’
photos, with their approval, in five out of seven activities in this project. I then realized that
those pictures were much better since they were authentic, and most of them were taken when I
was doing the actual activities in class where students’ participation was necessary. At first, I
was hesitant to ask my students to allow me to take pictures of them and to ask their permission
to have their pictures included in my project since their pictures would be eventually seen in the
public domain like the USF repository. Surprisingly, my students agreed on my request and
totally supported me.
I would like to emphasize that while I was creating this project, I went back a couple of
times to reading what I had written in Chapter 1 and in Chapter 2. By doing this, I was able to
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develop a much better understanding of my topic and was reminded of the important points I
needed to include in this project. Also, this gave me an opportunity to scrutinize my lessons in
this project, making sure that what I had written in Chapter 1 as my purpose of this project and
the important points I had learned from my review of related literature in Chapter 2 were
reflected in my activities. In other words, reviewing what I had written in both chapters as I was
developing this project gave me a confirmation that I was in the right direction.
Finally, in the process of developing this project, I realized that creating a teaching
material as part of Chapter 3 was as equally demanding and laborious as writing Chapter 1 and
Chapter 2. First, a huge amount of time was required to finish this project. Since I am a fulltime teacher, balancing my time between fulfilling my responsibilities as a teacher and
accomplishing this task was really a big challenge. Second, designing a plan was a crucial stage.
Since I am not very much familiar with the use of various computer applications or just simple
Microsoft designs or layout, I had some hesitation of using other features of Microsoft Word.
Nevertheless, I found beauty in simplicity, so I was also satisfied with how my project turned out
to be. Lastly, content validity was of a major concern. Since this project is not only designed for
experienced TOEFL iBT speaking instructors but also for novice teachers, I had to make sure
that inexperienced instructors will not be overwhelmed by the content and procedure of each
activity. In other words, making this guide user-friendly was one of my important considerations
in the creation of this project.
As I developed this project, I was also able to develop and strengthen my values such as
patience, diligence, and perseverance. Because of the heavy demand of this work, I could have
simply put this off. But, determination, which is of another great value I developed from doing
this project, made me finally finish it. On the following page is the fruit of those values.
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The Project
The project in its entirety can be found in the appendix.
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS
Conclusions
The lack of reliable speaking learning materials has been a problem of some students who
are preparing for the TOEFL iBT Test and who are struggling most with the speaking section of
said standardized test. Consequently, the lack of these reliable resources has been the main
concern of TOEFL iBT speaking instructors whose main goal is to help meet the needs of these
struggling students. In an informal interview I conducted with my former student Poona whose
speaking struggle was featured in Chapter 1 of this field project and whose interview was made
as a requirement in my Methodology of Educational Research class taken in summer term of
2018, she mentioned that speaking activities in TOEFL iBT class should be more dedicated to
improving students’ (1) pronunciation and intonation, (2) grammar and vocabulary, and (3)
coherent speech and clear progression of ideas. Unfortunately, in the TOEFL iBT test
preparation books that I use either as my textbook or reference material in my TOEFL iBT Test
Preparation Course at English Language Institute (ELI) in San Francisco, there are no speaking
activities included that specifically focus on the development and enhancement of three speaking
dimensions, namely, delivery (pronunciation and intonation), language use (grammar and
vocabulary), and topic development (coherent speech and clear progression of ideas) that Poona
was referring to, which the ETS (Educational Testing Service) TOEFL iBT speaking raters use
to evaluate the actual speaking responses of TOEFL iBT test takers.
The proposed project sought to address the issue of unreliable TOEFL iBT test speaking
materials by developing a guide to teaching TOEFL iBT speaking that contained classroom
lessons and activities that specifically target each speaking dimension – delivery, language use,
and topic development. Additionally, this proposed project was aimed at addressing the issue of
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students’ nervousness when delivering their TOEFL iBT speaking responses on a computer by
including in this guide a classroom activity that focused on helping students overcome their
speech anxiety.
This project drew its ideals from communicative language teaching (CLT) which Duff
(2014) described as an approach to language teaching that focuses on learning a language based
on the primary purpose of communicating with others. Savignon (1987), one of the leading
proponents of CLT, stressed that fundamental to an understanding of CLT is an understanding of
the term communicative competence (CC), which according to Duff (2014, p. 18) is the “ability
to use language effectively.” According to Canale and Swain (as cited in Brown, 2014), there
are four domains of CC, namely, “grammatical competence, discourse competence,
sociolinguistic competence, and strategic competence.” This project was then aimed at creating
lessons around those four aspects of communicative competence, with a focus on the advantages
of employing CLT in TOEFL iBT classroom speaking activities, along with the three dimensions
of speaking – delivery, language use, and topic development.
The benefits of CLT were incorporated into this project in several ways. First, the
speaking activities in this project provided students with an opportunity to engage themselves in
meaningful interactions through examining and evaluating each other’s contribution in pairs,
triads, small groups, or whole group. Through this, students in TOEFL iBT speaking class were
given more opportunities to practice their speaking skills, thereby developing their fluency and
building their confidence, which are both necessary for the TOEFL iBT speaking test. Second,
authentic English language materials were used in three speaking activities in the project;
English movie clips were used in two speaking activities and English magazines were used in
one speaking activity. Through the employment of these authentic English materials, students
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were trained to produce better language, acquire the language faster, and be more confident when
it comes to dealing with real-life situations. Lastly, not only were the forms and meanings of a
language were reflected in the speaking activities, but the functions of a language were also
stressed in those activities. In one speaking activity, the grammar lesson on perfect modal
focused not only on its form and meaning, but also on its function in spoken language to express
regret.
Many ESL students who would like to attain their target TOEFL iBT speaking score
spend a huge amount of money not only on the test preparation course but also on the TOEFL
iBT Test registration. If they are not able to get their desired speaking score the first time they
take the test, they pay for another term of the test preparation course and again pay for taking
another TOEFL iBT Test, and this continues until they finally reach their target TOEFL iBT
speaking score. Needless to say, these ESL students not only spend a big amount of money but
also a huge amount of time. The speaking activities in this project accomplished the purpose of
helping ESL students save money and time through the employment of effective and engaging
lessons contained in this guide.
As for the case of TOEFL iBT speaking course instructors, this project accomplished the
purpose of lessening teachers’ burden of looking for supplement materials or creating activities
that suit the speaking test needs of their students. Moreover, this project accomplished the
purpose of developing teacher efficacy or a teacher’s sense of confidence in his/ her own ability
to guide his/ her own students to success. Since the speaking activities in this project were
already piloted and employed in my own TOEFL iBT speaking class, and were proven effective,
I am now more confident of my own teaching skills, which I hope that other TOEFL iBT
speaking instructors will develop as they adopt the activities in this project and use them in their
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own TOEFL iBT speaking class. Furthermore, this project accomplished the purpose of
developing other teaching skills of a TOEFL iBT speaking instructor such as skills in teaching
vocabulary, grammar, and reading comprehension. In other words, this project does not only
focus on enhancing one teaching skill but various skills. Since TOEFL iBT speaking section of
the test contains integrated tasks in which skills in teaching vocabulary, grammar, and reading
comprehension are necessary, it is inevitable that TOEFL iBT speaking instructors also develop
and enhance their teaching skills in those areas.
As a TOEFL iBT Test Preparation Course instructor at English Language Institute in San
Francisco, where I have been teaching the course for the past six years, I have been passionate
about helping my international students improve their English language abilities for their academic
success and career advancement. Particularly, it is my highest goal that my students not only
receive a minimum test score on each section of the TOEFL iBT Test but also get scores beyond
what US colleges and universities, including state boards and US companies require. Of all the
scores on the four sections (reading, listening, speaking, writing) of the TOEFL iBT Test, many
schools and institutions seem to consider the score on speaking section the most important.
Incidentally, the speaking section of the TOEFL iBT Test is what my international students
struggle the most. By investigating the difficulties experienced by my students when preparing
for the speaking section of the TOEFL iBT Test, I was able to better understand their challenges,
which eventually led me to the development of this project that contained effective and engaging
classroom activities that would help my struggling students eventually reach their desired TOEFL
iBT speaking score. It is therefore my highest hope that I could be an instrument in helping my
students realize their dream of either studying in US colleges and universities or being employed
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by US companies through the achievement of their desired TOEFL iBT score on all sections of
the test, especially the speaking section.
Recommendations
This project aimed to provide TOEFL iBT speaking instructors with a supplement to their
already existing TOEFL iBT speaking textbooks or resources. Since the project only contains
seven classroom speaking activities, it cannot be used as the primary resource material in
TOEFL iBT speaking test preparation class. The main advantage of using the lessons in this
project, however, is that the speaking activities specifically target each of the three speaking
dimensions of speaking – delivery, language use, and topic development, which cannot be found
in other TOEFL iBT speaking test preparation materials. As it was mentioned several times in
Chapters 1, 2, and 4, TOEFL iBT speaking textbooks should contain lessons that develop and
enhance students’ three speaking dimensions since ETS TOEFL iBT speaking raters evaluate test
takers’ speaking responses based on those three aspects.
There are several key points that a TOEFL iBT speaking instructor needs to consider
before utilizing the speaking activities found in this project. First, one should be oriented to the
structure of the TOEFL iBT speaking section. Once oriented, the speaking instructor can realize
the importance of the following: (1) training students to deliver an automatic or quick response
to a speaking prompt or question since each speaking task in the actual TOEFL iBT speaking
section requires only few seconds of preparation and response time (2) developing students’
overall spoken English skills based on three speaking dimensions - delivery, language use, and
topic development (3) building students’ reading and listening comprehension skills which are
both necessary for the actual TOEFL iBT speaking tasks (4) developing students’ notetaking
skills (5) developing students’ paraphrasing and summarizing skills (6) enhancing students’

43
skills in skimming for the main idea and scanning for important details (7) developing students’
inferencing skills (8) training students to remain calm and focused when they suddenly forget or
lose their ideas. Being oriented to TOEFL iBT speaking section of the test and realizing the
importance of the above-mentioned points will therefore make the TOEFL iBT speaking
instructor use this project with ease and confidence.
Second, a TOEFL iBT speaking instructor should also be oriented to the reading and
listening sections of the TOEFL iBT Test. The knowledge of question types and skills for
reading and listening sections of the test can be applied to the integrated speaking tasks of the
TOEFL iBT Test. In the syllabus that I created for the TOEFL iBT Test Preparation Course for
English Language Institute (ELI), the lessons that specifically focus on the speaking section of
the test are not implemented until the lessons on reading and listening sections of the test are first
taught. This does not mean, however, that students only start developing their speaking skills
this late. In other words, for the effective use of this project, the TOEFL iBT speaking instructor
should know firsthand the reading and listening sections of the TOEFL iBT Test.
Third, a TOEFL iBT speaking instructor needs to come to class prepared, especially
when the lesson in this project focuses on grammar. Although spoken language may tolerate
some grammar mistakes as long as they do not affect the intelligibility of students’ responses, it
is still very important for students to know correct grammar and the rules applied to it. Just
simply saying to students, “that’s the way we say it” or “that sounds good, so that must be right”
does not solve students’ grammar confusion. In my many years of teaching TOEFL iBT
speaking, students appreciate very much when I am able to answer their on-the-spot grammar
questions and how I am able to integrate their grammar questions into the speaking lesson.

44
Fourth, a TOEFL iBT speaking instructor must be a very good model of an eloquent and
confident speaker. Just because someone can speak English does not qualify that person to be a
good speaker. Students need a TOEFL iBT speaking instructor whom they can emulate so that
they can achieve their desired TOEFL iBT speaking score and in the future, they can eloquently
and confidently deliver their presentations, whether at school or at work. In order to be a good
speaking model, a TOEFL iBT speaking instructor should be aware that using fillers in spoken
language is fine, but overuse of fillers isn’t, which means that a coherent and intelligible speech
must be clear and comprehensible.
Finally, a TOEFL iBT speaking instructor must have passion for teaching. When a teacher
is passionate about what he or she is teaching, it emanates from how he or she conducts the class.
The speaking activities in this project are supposed to be carried out with enthusiasm, full of
interest, and enjoyment. The teacher is then expected to be active and lively. To quote what I
wrote to TOEFL iBT speaking instructor on the third page of the project, “It is my highest goal
that you find the activities in this guide not only beneficial to the academic pursuit of your students
but also enjoyable to you as a test preparation course instructor. When you enjoy your teaching,
your students will definitely enjoy their learning.”
This project, however, is intended to be used for a group class since most of the activities
provided require a number of students. It is then recommended that a private tutor customize the
lessons found in this project if they were to be used in one-on-one class. One way to do this is
for the private tutor to act as a partner of the student if the activity requires a pair. For example,
in lesson 2 of this project Speak Fluently with Mr. Bean, the student can watch and describe the
scene from the movie clip while the private tutor, without watching the clip, listens to the student
and takes notes of the student’s description. The private tutor then retells what the student has
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said; in lesson 3 If I Were You, the private tutor and the student can just take turns asking
questions and completing the conditional sentences given.
In general, this project accomplished its original concept mentioned in Chapter 1. The
lessons in this project focused on three speaking dimensions, namely, delivery, language use, and
topic development, and the last speaking activity aimed at helping students overcome their
anxiety on a computer-based speaking test. Moreover, as originally planned, the lessons in this
project were applied to speaking tasks of the actual TOEFL iBT Test. Because of time
constraints, however, one lesson that could be applied to speaking task 6 was not included in this
project. Therefore, in the future, the author of this project hopes to create another lesson that
could be applied to speaking task 6 of the TOEFL iBT Test, which will then complete the lessons
in this project. Furthermore, the author hopes to develop many more TOEFL iBT speaking
activities and eventually turn them into a guide book for possible publication.
Upon completing this project, I realized that is imperative that an English language
teaching program, such as TOEFL iBT test preparation course, and its approach meet the specific
and individual needs of learners, especially because these learners invest not only a big amount
of their money but also a huge amount of their effort and time in preparing for the test. As a
TOEFL iBT test preparation course instructor working for a private language institute, I could be
the voice of these learners to let my school know about their present situation that may prompt
my school to reevaluate the kinds of program and types of curriculum and teaching materials, as
well as the educational services, we offer to our students. With this in mind, I recommend that A
Closer Look at TOEFL Speaking Assessment Test: A Guide to Teaching TOEFL iBT Speaking
be included in the official materials used in TOEFL iBT Test Preparation Course at English
Language Institute (ELI) where I am working as the lead TOEFL Instructor.
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Introduction

To TOEFL iBT Speaking Instructor

This project could be a supplement to any TOEFL iBT speaking test materials you are using in
your TOEFL iBT test preparation class. It contains seven lessons, six of which focus on a specific
speaking dimension that ETS TOEFL iBT speaking raters use to evaluate test takers’ responses,
and one of which is a class activity that helps students overcome their computer anxiety.

For the lessons on delivery, the learning materials focus on developing students’ fluency. For the
lessons on language use, the class activities include enhancing students’ grammar. For the lessons
on topic development, the learning materials enhance the accuracy of students’ response. Please
take note that other skills such as pronunciation and vocabulary are integrated into the speaking
lessons. The last lesson helps to build students’ confidence by overcoming their speech anxiety
when delivering their speaking responses on a computer.

It is my highest goal that you find the activities in this guide not only beneficial to the academic
pursuit of your students but also enjoyable to you as a test preparation course instructor. When
you enjoy your teaching, your students will definitely enjoy their learning.

Happy teaching,
Glen Ryan Alejandro
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Getting to Know You

Aims

Develop fluency
Enhance interaction among students

Class Time

50 minutes (more or less) depending on the number of students in class

Preparation Time

None

Resources

Timer, Interview question sheet
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The first day of class can be filled with mixed emotions for TOEFL students. Some are excited to
be in a new class, meet new classmates, or meet a new teacher, while others feel anxious, nervous,
or overwhelmed. While waiting for the class to begin, some students may be talking with each
other, while others are just sitting quietly. This icebreaker activity can be used as a first speaking
task on the very first day of TOEFL class, to help students get to know each other so that a friendly
and a cooperative environment can be created. This activity is also a great opportunity for the
teacher to develop a positive atmosphere in the classroom by learning more about his/ her students
through a fun and engaging task.
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PROCEDURE
1. Pair up students. Give students a list of questions they need to ask their partners. Each
one is given 7 minutes to ask his/ her partner the questions and take notes of the answers.
Students are encouraged to ask follow-up questions or additional questions not in the list.
2. Each student will introduce his/ her partner to the class, so extra five minutes is given for
the preparation. As each student prepares the introduction, he/ she needs to think of one
lie that could be included in the introduction.
3. Each student introduces his/ her partner to the class for one minute. The rest of the students
listen carefully and guess which of the information is not true. The teacher makes the last
guess. The other partner then confirms if the guess about him/ her is right.
4. Lastly, the teacher introduces himself to the class, with one lie. Students guess which
information about the teacher is not true. The teacher then reveals the truth.
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Name/ Nickname
(story behind the
name/ nickname)

Country of
Origin

Memorable
US Experience

Previous Education

Hobbies/ Interests

Work
Experience

Study/Career
Goals
Languages
Spoken

Secret
Talent
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Speak Fluently with Mr. Bean

Aims

Increase speaking fluency
Practice speaking spontaneously
Active Listening
Create a fun learning atmosphere

Class Time

50 minutes

Preparation Time

None

Resources

Video clip of a restaurant scene from Mr. Bean
Worksheet for taking notes

This activity is based on the notion that when fun stops, learning stops, too. Some students
mistakenly think that unlike ESL classes, TOEFL Test Preparation class is dedicated only to very
serious studying. This fun lesson breaks that myth by focusing on lowering students’ affective
filter. Through a video clip of a scene from Mr. Bean, students in the TOEFL class get a chance
to enjoy their study while increasing their speaking fluency.
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(screenshot link: https://www.youtube.com/watch?v=pqsHZ_0H53o&t=24s)

PROCEDURE
1. Pair up students. The number of pairs depends on how many students a class has.
2. Play a video clip of a restaurant scene from Mr. Bean. One student watches and describes
the scene while the other student actively listens and takes notes without looking at the
screen. https://www.youtube.com/watch?v=pqsHZ_0H53o&t=24s
The scene has minimal dialog, so it is fine for students to speak and describe the action
while the scene is happening.
3. The student who did not watch the scene describes it in class based on his/ her notes and
on what he heard from his partner.
4. The whole class watches the scene to confirm if their description was right.
5. To apply the lesson to TOEFL iBT speaking task 1, students could share with the class
anything related to food (for example, unforgettable food experience, favorite food, food
they miss most from their home country, food they want to try or will never ever try again).
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(screenshot link: https://www.youtube.com/watch?v=pqsHZ_0H53o&t=24s)

Take notes here.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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If I Were You

Aims

Practice correct grammar when using “if” in second conditional
Develop speaking fluency

Class Time

50 minutes

Preparation Time

None

Resources

Timer
“If” Questionnaire

When talking about something hypothetical in the present, many ESL speakers get confused about
the tense of verb they need to use. The correct verb tense used in present hypothetical situations
is very important for TOEFL students to master, especially when they need to get a high speaking
score, particularly in speaking tasks 1, 2, and 5. This activity helps students to practice using “if”
in second conditional while enhancing their fluency and creative thinking skills.
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PROCEDURE
1. Teach the rule of using “if” in second conditional (If + S + past main verb or past modal,
S + would/could/ might + main verb).
2. Emphasize that second conditional is used in imaginary situations in the present.
3. After teaching the rule, ask one student to complete one conditional sentence and let him/
her ask the question to another student. The other student answers the question, and
completes another conditional sentence for another student to answer. This continues until
all students take their turn.
4. Students should expound on their answer for one minute. They need to give specific
reasons, details, and examples to support their answer.
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Student A:

Student B:

If you (am) I, (will) you take the TOEFL iBT

If I (am) you, I (will/ won’t) take the TOEFL

Test as soon as possible?

iBT Test as soon as possible because…

Student B:

Student C:

If you (are) Teacher Glen, what (will) you do

If I (are) Teacher Glen, I (will)… if my

if your students (come) to class without their

students (come) to class without their

homework?

homework?

Student C:

Student D:

If you (can) go back to some time and place

If I (can) go back to some time and place in

in the past, when and where (will) you go?

the past, I (will) …

Student D:

Student E:

If you (are) asked to send one thing

If I (are) asked to send one thing representing

representing your country to an international

my country to an international exhibition, I

exhibition, what (will) you choose?

(will) you choose…

Student E:

Student F:

If you (can) invent something new, what

If I (can) invent something new, I (will)

product (will) you develop?

develop…

Student E:

Student F:

If you (can) make one important change in a

If I (can) make one important change in a

school that you attended, what change (will)

school that I attended, I (will) you change…

you make?
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Student F:

Student G:

If you (can) learn a new language other than

If I (can) learn a new language other than

English, what (will) you learn?

English, I (will) learn…

Student G:

Student H:

If you (can) talk to your 16-year-old self,

If I (can) talk to my 16-year-old self, I (will)

what (will) you say?

say…

Student H:

Student I:

If you (can) meet anyone from history, who

If I (can) meet anyone from history, I (will)

(will) you like to meet?

like to meet…

Student I:

Student J:

If you (have) to give up either your sight or

If I (have) to give up either my sight or

hearing, which (will) you choose?

hearing, I (will) choose…

Student J:

Student K:

If you (can) start your life all over, what (will) If I (can) start my life all over, one thing I
you do differently?

(will) do differently is…

Student K:

Student L:

If you (can) spend a minute with the current

If I (can) spend a minute with the current US

US president, what (will) you tell him?

president, I (will) tell him to…
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Student L:

Student M:

If you (can) be invisible for one day, what

If I (can) be invisible for one day, I (will)…

(will) you do?
Student M:

Student N:

If you (can) live anywhere, where (will) you

If I (can) live anywhere, I (will) live in…

live?
Student N:

Student O:

If you (are) a teacher, what very important

If I (are) a teacher, one very important lesson

lesson (will) you teach your students?

that I (will) teach my students is…

Student O:

Student P:

If Genie suddenly (appear) in front of you,

If Genie suddenly (appear) in front of me, my

what (will) be your three wishes?

three wishes (will) be…

Student P:

Student Q:

If you (can) be a superhero, who (will) you be

If I (can) be a superhero, I (will) be… and I

and what (will) you do?

(will)…

Student Q:

Student R:

If you (get) your desired TOEFL iBT

If I (get) my desired TOEFL iBT speaking

speaking score, how (will) you celebrate your

score, I (will) you celebrate my success by…

success?
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I Should Have Known That!

Aims

Practice correct grammar when using perfect modal verbs
Develop pronunciation (reduced “should have” and “should not have”)
Develop speaking fluency

Class Time

90 minutes

Preparation Time

None

Resources

Worksheets
Video clip of a scene from The Joy Luck Club
YouTube video from Rachel’s English

When talking about a past event that did not happen but should have happened, many ESL speakers
are not familiar with the form of verb they need to use. The correct form of verb used in this
situation is very important for TOEFL students to learn, especially when they need to apply this
challenging grammar point to any of the TOEFL iBT speaking tasks. Not only does this activity
help students practice using this target grammar in their sentences, but this also enhances their
correct pronunciation when using “should have” and “should not have” in fast speech.
Additionally, this lesson gives learners an opportunity to express and explore on their own past
expectations and regrets in meaningful class conversations.
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PROCEDURE
1. Show students a dinner scene (YouTube video clip without subtitle) from the movie The
Joy Luck Club. https://www.youtube.com/watch?v=WhtjwGZlaew
2. Give students Worksheet A, and let them complete the sentences by filling in the blanks
with the correct missing words.
3. Correct the students’ answers and ask them what they have noticed about the structure of
verbs. Also, based on the scene from the movie clip they have seen, ask them in which
context this specific grammar point is used.
4. Confirm students’ understanding by explaining the grammar rule for using “should have
or should not have + pp” and in which situation they could use that for.
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5. Let students do Worksheet B as they apply their understanding of the grammar rule to their
own sentences.
6. Extend the lesson by teaching how “should have” and “should not have” are reduced in
fast speech, and let students practice them.
https://www.youtube.com/watch?v=D_npkVsb25o
7. To enhance students’ fluency, ask them to share with the class their own regrets or past
expectations. Students then use the grammar point and the correct pronunciation they have
learned.
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WORKSHEET A (Directions: Supply the missing words by filling in the blanks.)

(screenshot link: https://www.youtube.com/watch?v=WhtjwGZlaew)

(screenshot link: https://www.youtube.com/watch?v=WhtjwGZlaew)
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(screenshot link: https://www.youtube.com/watch?v=WhtjwGZlaew)

WORKSHEET B (Directions: Using should have + pp and should not have + pp, write sentences
about this scene from the movie.)

(screenshot link: https://www.youtube.com/watch?v=WhtjwGZlaew)
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WORKSHEET A (Answer Key)

(screenshot link: https://www.youtube.com/watch?v=WhtjwGZlaew)

(screenshot link: https://www.youtube.com/watch?v=WhtjwGZlaew)
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(screenshot link: https://www.youtube.com/watch?v=WhtjwGZlaew)

WORKSHEET B (Answer Key)

(screenshot link: https://www.youtube.com/watch?v=WhtjwGZlaew)
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Think Fast

Aims

Develop accuracy
Prompt response
Practice spontaneous speaking
Learning to sustain small talk

Class Time

50 minutes

Preparation Time

10 minutes (for preparing note cards)

Resources

Timer and Bell
Note cards

In TOEFL iBT speaking tasks 1 (free choice) and 2 (paired choice), test takers are asked to express
their personal opinion about a familiar topic and explain their preference, respectively, with a very
limited amount of preparation time and also a short time to sustain their speech. The key to
performing well in said tasks is for test takers to train themselves to think fast and respond right
away. This fun activity is a good practice for students to develop their speed thinking as well as
their spontaneous speaking. Also, this activity gives students less anxiety since they do it in small
groups and without a teacher grading their responses. With a little bit of creativity, the author of
this activity came up with interesting questions for students to express their personal thoughts and
preferences.
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PROCEDURE
1. Arrange students in small groups (3 students per group). Make sure that students sit across
from each other. Each group should have own desk or table.
2. Each group receives a set of note cards.
3. Put the cards face down on the table.
4. Teacher hits the bell once to signal the start of the activity. One student from each group
picks up one card and answers the question without any preparation in 45 seconds. Students
should give more details and descriptions to explain their answer. When the time is over,
teacher hits the bell twice.
5. Repeat procedure 4 until everyone in the group takes his/ her turn.
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Note: Teachers should write these questions in note cards.
Best vacation ever taken

Facebook or Instagram

Most valuable possession

Watching Movies or Listening to Music

Favorite dish

One-to-one Class or Group class

Greatest passion

Winter or Summer

Movie you can watch again and again

Daytime or Nighttime

Happiest childhood memory

Sunrise or Sunset

Best stress reliever

Beach or Park

Most celebrated holiday in your country

Pizza or Burger

A difficulty you have overcome

Paper Book or Electronic Book

One important quality of a roommate

Singing or Dancing

Best tourist attraction in your country

A Common Employee or A Boss

Fond memory of your high school days

Mall Shopping or Online Shopping

You miss most about your home country

Traditional School or Homeschooling

Custom from home country you’re proud of

Watching Movies in Theater or at Home

A person you admire most

Beer or Wine

Most important life lesson from the past

Single or in a Relationship

One thing you’re very good at

Holding On or Letting Go

Describe yourself as a current student

Listener or Talker

Childhood dream

Paper Cards or E-Cards

Your insecurity

Indoor Activities or Outdoor Activities

Your best friend

Traveling Alone or With a Companion
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DEAR & Share

Aims

Develop accuracy
Build reading comprehension and vocabulary skills
Enhance interaction among students

Class Time

60 minutes

Preparation Time

None

Resources

National Geographic Magazine/ Smithsonian Magazine
Timer

Reading and understanding English articles with academic context may be challenging to TOEFL
iBT students. Consequently, sharing with their classmates about what they have read may be even
more challenging. While reading, they often pause to look up in a dictionary the meaning of words
that they do not understand, which usually results in their too much time of reading but with little
amount of information absorbed. And when it is time for them to share with their classmates about
what they have read, they cannot say much. This lesson trains students to become both active
readers and spontaneous speakers through an activity called DEAR (Drop Everything And Read)
& Share. Additionally, this activity teaches students to become independent learners, and it also
enhances both the reading and speaking skills of students, necessary for the integrated speaking
task 4 of TOEFL iBT.
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PROCEDURE
1. Distribute National Geographic Magazine or Smithsonian Magazine to students.
2. Instruct students that they are given 30 minutes to choose and read any article from the
magazine.

3. Students are not allowed to use their phone or laptop to look up words in a dictionary.
Instead, they are highly encouraged to use their prior knowledge, knowledge of context,
and other vocabulary strategies they have learned from past lessons. Also, they are
instructed to identify the major points presented in the article, disregarding minor details
or non-essential information. Depending on the teacher, a review of these points could be
done before proceeding with the actual DEAR & Share activity.
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4. After 30 minutes of independent reading, students are divided into groups, with three
members in each group, if possible. Each member of a group is given 5 minutes to share
about what he/ she has read.

5. After each member finishes sharing his/ her article with the group, the group members
decide on which article they have found most interesting. Whoever gets chosen will share
with the entire class his/ her article. Each one is given three minutes.
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Practice! Practice! Practice!

Aims

Overcome computer anxiety
Develop fluency
Practice spontaneous speaking

Class Time

50 minutes

Preparation Time

3 minutes (for installing software on a student’s computer)

Resources

Official Guide to the TOEFL Test (Fourth Edition) Interactive Test
Mobile phone, laptop, earphones, pen, blank paper for taking notes

“Practice makes perfect” seems to be a cliché, but this old saying is very much useful and
applicable to those TOEFL iBT test takers who are anxious to deliver their speaking responses on
a computer. Although people nowadays talk to computers or other devices most of the time, there
are some test takers who are not comfortable talking to a computer during the speaking section of
the TOEFL iBT Test. This is due to the fact that the speaking section is not interactive, and test
takers do the speaking section in one test room all at the same time. This activity trains students
to overcome their speaking anxiety by letting them experience how it would be like in the actual
TOEFL iBT speaking test as they get used to doing this speaking practice regularly in class.
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PROCEDURE
1. Install the Official Guide to the TOEFL Test (Fourth Edition) Interactive Test software on
a student’s computer.
2. Since the software does not record students’ responses, instruct students to record their
responses using the voice memo app of their phone, instead.
3. Give students two pieces of blank paper for taking their notes. Instruct them to raise their
hand just in case they need more during the practice test.
4. Caution students that they would hear other students’ talking. Let them know that this is
expected in the real TOEFL iBT speaking test. The purpose of the activity is to make them
get used to this scenario.
5. Direct students to Speaking Practice Test 1. Remind them to record their responses once
they start the practice test. Also, tell them to wear their earphones until they finish the
speaking practice test.
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6. After they finish the practice test, ask students about their experience. Most of them would
say that they felt uncomfortable and there was some hesitation or inhibition when they had
to begin their response.
7. Teacher then discusses the importance of doing this kind of practice regularly. Also,
teacher encourages students by telling them that they will eventually see some
improvement in their confidence and anxiety level when they do this regularly in class or
even at home during their self-study. Teacher could give some tips like taking a deep
breath when students feel nervous during the speaking tasks.
8. As their homework, let students listen to appropriate sample responses on the software and
also let them listen to their own responses. Ask them to compare their own responses to
those of sample responses. Their answers to this homework could be a point of discussion
the next day of class as teacher gives students some tips for better speaking responses.

